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Abstract:

This paper critically investigates the role and efficacy of innovative English language teaching (ELT)
techniques. The research particularly focuses on five distinctive methodologies: Creative methodologies,
Interactive methods, Technology-based approaches, Story-based learning, and Flipped learning. The study not
only delineates the key features of each approach but also presents empirical evidence of their effectiveness,
benefits, and potential challenges. The paper concludes by revealing a comparative analysis, positioning these
methodologies in the broader context of ELT. The findings of the study underscore the transformative potential
of these innovative techniques in ELT and their capacity to clevate student engagement, comprehension, and
autonomy. These innovative ELT methods are proven to be instrumental in fostering a more engaging,
dynamic, and effective language learning environment.

Keywords: English Language Teaching, Innovative Technigues, Creative Methodologies

Introduction

Language is the most crucial means of communication and the most significant tool in education. English, as
a universal language, plays an instrumental role in shaping the global community and remains a critical subject
for students worldwide (Kam, 2002). Traditional teaching methodologies in English language learning have
given way to more innovative, interactive, and student-centered approaches. This paper explores the various
innovative techniques being implemented in English language teaching, the theoretical underpinnings of these
methods, and their effectiveness in enhancing language acquisition and proficiency.

The evolution of teaching methodologies in English language learning is a response to the demands of the 21st
century and an effort to make language leamning more engaging, effective, and meaningful. Traditional
methodologies primarily emphasized rote memorization and grammar rules, often resulting in limited language
competency and a lack of confidence among learners (Anburaj et al., 2014). Innovative teaching methods, on
the other hand, focus on communicative competence, critical thinking, creativily, and learner autonomy. They
are characterized by the use of technology, interactive leaming experiences, and a learner-centered approach,
which consider learners' needs, interests, and leamning styles (Najmiddinovna & Najmiddinovna, 2022; Parab
& Vitthal, 2015).

Incorporating technology into English language teaching has been a significant aspect of these innovative
approaches. Digital tools and online platforms have transformed language learning into a more engaging and
interactive experience (Hu & McGrath, 2011; Sofi-Karim et al., 2023). Similarly, creative methods, including
the use of stories, films, and music, have proven effective in enhancing language acquisition and making
language learning an enjoyable experience (Kahramonovna, 2021; Jumayeva, 2022).

The use of these novel techniques is not without difficulties, however. Due to a lack of support, resources, or
training, teachers often struggle to incorporate these new techniques (Kirkgtz, 2008; Liao, 2000). Additionally,
the environment, the demands and competency levels of the leamers, as well as the objectives of language

training, all have a significant impact on how successful these approaches are.
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Drama is a creative practise used in ELT. Drama may be a motivating and entertaining technique for studens
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The incorporation of music and songs in the classroom is another original strategy. According to Li & Bran
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across outside of the classroom (Willis & Willis, 2007).
Additionally, the communicative language teaching (CLT) methodology emphasises interaction as both the
means and the end result of language acquisition. Using real-life language, realistic seltings, and task
completion, this approach motivates students to participate in conversation (Larsen-Freeman, 2011).
Moreover, technology-assisted language learning (TALL) has also become increasingly popular in recent
years. This includes the use of computer-mediated communication (CMC) tools, such as social media
platforms, online discussion forums, and video conferencing, which can provide additional opportunities for
interactive language learmning (Gonzilez-Lloret & Ortega, 2014).
However, the effective application of interactive methods in ELT requires careful consideration of the learners
needs, interests, and language proficiency level. Teachers also need sufficient training and support to adapt
these methods to their specific teaching context (Nunan, 1991).

¢) Technology-Based Approaches in ELT:

English language teaching (ELT) strategies based on technology provide a variety of opportunities for
engaging, student-centered learning. They may encourage digital literacy while also assisting students in
developing their language abilities (Kern, Ware, & Warschauer, 2008).

Computer-Assisted Language Leamning (CALL) is one of the popular technology-based methods. It may vary
from simple vocabulary and grammar exercises to more involved and communicative activities like virtual
language exchanges (Gonzalez-Lloret & Ortega, 2014). This method incorporates a variety of digital
technologies to facilitate language lcarning.

Another strategy that has gained popularity as a result of the increasing usage of smartphones and tablets is
mobile-assisted language learning (MALL). The programmes for language learning available on these mobile
devices vary from simple vocabulary flashcards to in-depth language courses (Kukulska-Hulme & Traxler,
2005).

Virtual leaming environments (VLEs), like Moodle, may be made possible by technology and utilised to
enhance classroom training. These platforms enable instructors to provide students access to a range of
multimedia materials and interactive activities both in and outside of the classroom (Dudeney & Hockly, 2007).
Moreover, Online Language Learning (OLL) has been gaining momentum, particularly in the context of
distance education. Platforms like Duolingo, Babbel, and Rosetta Stone offer interactive lessons in multiple
languages, utilizing repetition, visual aids, and real-time feedback (Chapelle & Jamieson, 2008).

Also, technology has enabled the use of social media in language learning. Websites such as Facebook, Twitter,
and blogs can be used to create authentic language learning environments where students can interact with
native speakers and engage with real-world content in the target language (Blattner & Fiori, 2011).

However, it's essential to recognize the challenges that technology-based approaches may pose, including
issues related to digital equity and the need for teacher training to effectively integrate these tools into language
teaching (Warschauer & Matuchniak, 2010).

d) Story-Based Learning Approach in ELT:

The Story-Based Learning approach is an effective and engaging methodology used in English Language
Teaching (ELT). Stories provide meaningful contexts that can promote language acquisition, vocabulary
development, and enhance comprehension skills. They also stimulate imagination and empathy, and can
encourage active participation from learners (Ellis & Brewster, 2002).

In Story-Based Learning, stories are used as central resources for teaching and learning activities. They can be
used to present new language, provide models of language use, and offer opportunities for learners to practice

Page | 19 Copyright @ 2023 Author
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Interviews: Semi-structured interviews were conducted with a subset of teachers and students to gain deeper

insights into their experiences and perceptions,

Data Analysis:

Quantitative data from the questionnaires were analyzed using descriptive statistics to provide an overview of
the responses, and inferential statistics to examine relationships and differences.

Qualitative data from classroom observations and interviews were coded and categorized inlo themes using
content analysis. This data helped to explain and contextualize the quantitative results.

Results:
Innovative ELT | Teachers Using | Students Preference | Perceived
Techniques (n=100) (n=500) Effectiveness (Scale
1-5)
Creative Methodologies |35 1200 42
Interactive Methods 45 225 4.3
Technology-Based 55 S ([27s 4.5
Approaches
Story-Based Learning ST 150 3.9
Flipped Learning 40 200 44 J
Key findings: R ) e
Technique Key Features Evidence of | Benefits
Effectiveness
Creative Encourages imagination, | Increased student | Encourages individuality,
Methodologies originality, and self- | motivation and | creativity, and problem
expression language retention solving
Interactive Prioritizes student [ Higher  levels  of [ Boosts communication
Methods participation and teacher- | engagement and | skills and social
student interaction comprehension development
Technology- Incorporates digital tools | Improved access to | Offers flexible learning
Based Approaches | and online resources resources and | opportunities and
collaboration resources accessibility
Story-Based Utilizes narratives to | Enhanced listening and | Helps in  memory
Learning facilitate language | reading comprehension | retention and contextual
Approach learning understanding
Flipped Learning | Shifts direct instruction | Greater student | Enhances critical
out of class, emphasizing | understanding and self- | thinking and student
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Conclusions
In conclusion, this research has provided a comprehensive comparative study and analysis of i
oyl

English Language Teaching (ELT) techniques. The findings from our research suggest that differen
techniques have varying levels of uptake, preference, and perceived effectiveness. Notably, TEChnolugy,
Approaches emerged as the most popular and effective method among both teachers and students, folloy

Interactive Methods. td'
However, while these findings suggest some preferred teaching methodologies, it is important to note tha :
techniques explored in this rescarch—Technology-Based Approaches, Interactive Methods, Flipped Leary: 1

underlines the importance of diversification in teaching techniques, suggesting that the optimal ELT stry

4
|

styles of different students,
Future research in this area could explore the reasons behind the preferences and effectiveness ratings ofth
innovative ELT techniques to provide deeper insights. For instance, understanding the aspects that m

and performance to more directly measure their effectiveness.
Finally, given the rapid advancements in technology and pedagogical methods, it is imperative for ongn.
exploration and research in this area to keep pace with the ever-evolving landscape of ELT. This would nabi
educators to continually refine their teaching methodologies, thereby enhancing the quality of lan.gu:.

teaching and learning. K
It is our hope that this research contributes to the ongoing dialogue in the field of ELT and aids educalorsa
their quest to employ the most effective and innovative teaching techniques for their students.
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