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COLONIAL POLICY AND EDUCATIONAL SCENARIO OF
MAHARASHTRA IN THE 20TH CENTURY

Dr. Jagdish Chhaburao Sonawane
Associate Professor, Department of History, Arts, Commerce and Science College, Sonai, Tal

Newasa, Dist-Ahmednagar. 414105,

Abstract
In the early vears of the twentieth century. the Indian Education received larger ﬁnzmcin? grants
from the British Government as compare to previous period. The State played mu.rc active .l‘nle
than ever by officially abandoning the old policy of State-Withdraw al from education especially
under the r;crmd of \.'nrmn Another important feature of the early nineteenth century \.\z\s the
qualitative improvement of the Indian Education again the lead given by (‘ur‘zon. \\'hn had insiste(
upon the qualitative progress than to quantitative. The concept of Nmimral F;duc'atmn was another
maior hurdle in the education of women, Dalits and shudras. Overall impression of the state of
education of women and Dalits was not satisfactory even at the eve of the independence, after the
offorts of Rajarshi Chhatrapati Shahu Maharaj and Dr Babasaheb Ambedkar, due to the
Rrahmanical dominance in politics, administration and other important fields. The developmen;
the education in Maharashtra in the twentieth century was satisfactory and it remained confineg
mainly to the upper castes due to the deliberate attempt of the colonial government and socig|
conditions prevailing in the society. Genuine efforts were taken by the natives, like Rajarshj
Chhatrapati Shahu Maharaj and Dr Babasaheb Ambedkar to educate women and the Dalits to get
1d of the Brahmanical tyranny and progress at their own, and thus gave immense importance to
education.
Kevwords: Colonial. Dalits. Mass Education, Patel Act, Diarchy, Provincial Autonomy,

Introduction:

The Modern Indian Education underwent many changes under the British Colonial Rule, during
the first half of the nineteenth century. These are of immense importance regarding the
development of the Indian Education, as this period presents several distinctive features. The State
playved more active role than ever by officially abandoning the old policy of State-Withdrawal from
education especially under the period of Curzon. Another important feature of the early nineteent
century was the qualitative improvement of the Indian Education again the lead given by Cufl}‘“'
who had insisted upon the qualitative progress than to quantitative. The newly educated India®
were generally loyal to the British Government during the eighteenth century though l:::
nationalism began 1o rise towards the last two decades. But the scenario changed co?}Ple‘el-‘c:wd
the militant nationalism grew among the people rapidly from the days of Curzon itself.' The P

lan 9%

: 3 7 Mi
Naik J. P. Nurullah Syed, (1974). 4 Students’ History of Education In India (1800-1973) Me
Madras, p. 239-247.
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Milind College at Aurangabad through People’s Education Society. g
Lord Curzon's Contribution to Indian Education:

Since 1882 the Government had adopted the policy of ‘Laissez faire’, given complete freedom ¢,
the private institutions and even declared to withdraw from education. As a result, the average cost
of education for a college student in India dropped from Rs. 198.6 in 1886-87 to Rs. 162.0 in |g9).
92. The average cost of educating a child in England and Wales is nearly more than Rs. 30, wh,
in India it was only Rs. 3.6 in 1891-92. But Lord Curzon had reversed the policy and given a grey
impetus to Indian Education by taking the responsibility on the state and controlling privat
institutes. He insisted on the qualitative progress of education and so brought the necessary reforms
in it. He was committed for the expansion of the education to the masses. This was a right step in
the development of the education in India. Curzon was a man of ability and so worked hard and
studied deeply to find the answer for the educational issue.
He had strong sense of duty, great intellectual powers, intense desire to serve the people of India
and magnificent achievements in almost all fields of administration. Even then he was strongy
hated by the Indian intelligentsia, not for his ability as a good administrator but for his satirc
views, he expressed about India and Indians. Lord Curzon had allotted large amount of funds ©
improve quality of education in the colleges, universities and primary and secondary levels also.

Indian Universities Act 1904:
Lord Curzon had given immense importance to the higher education and understood the esse®

of the reforms in it. So. he appointed an Indian University Commission under the chairmanship®
Raleigh in January 1902, which recommended to enact an Indian University Act along with ol
recommendations according to the plan of Lord Curzon. The Universities Bill was Passef’ dﬁ?‘;
the resistance of G.K. Gokhale and Asutosh Mukhopadhyay and become an Act on 21" ol
1904.7 I el
The Indian Universities Act of 1904 brought radical changes in the higher education. It ?l1:l;;11
the functions of the universities such as maintaining libraries, laboratories and museum>

L3
3 3 - 2 I.C il il
were tend 1o promote study and research. The university senates were made sizable by ¢

* Chavan R. N. in Chavan R. R., (2015), Sakaljansanvad, R. N. Chavan Pratishtan, Wal, P- 20

" Ghosh 8. C., (2013), The History of Education in Modern India 1757-2012, Oriet
Hyderabad, p. 120.
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development of Indian Education.
The Indian Educational system was thus given a great impetus by the British Government s,
Lord Curzon. but the education was not made compulsory yet. Maharaja Sayajiro Gaikwad 4
made the Elementary Education compulsory in his State of Baroda. The question of introducip
compulsory elementary education into the British India was raised by Gopal Krishna Gokhale irg\
1910 and a Bill for compulsory Elementary Education was also introduced by him in 1911 byt y,
rejected. It was held that it was premature for an agricultural country where the demanq for
education was still slender. 10 Thus the compulsory education was not rooted in the soil though e
demand for it was increased among the Indian intelligentsia.
The education for women was taken seriously since the time of Lord Dalhousie and in Bombay
v the number of girl students was increased by 47.7 per cent in the year 1912. According
07-12), in Bombay Presidency an almost general spreaq

India (19
the depressed classes by 64 percent. But this report further states

ill untouched by the education.''So it is evident from the
lits were not getting an access to education properly as before

presidenc
to the report of Government of

of education had taken place in
that vast number of them was st
Government report itself that the da

though the percentage Was increased.
The Hartog Committee found that there was a great disparity in the figures of school going boys

and girls. the primary education for girls was insufficient and secondary education was quite
inadequate. The committee also recommended employing women teachers, suitable curriculum
and a Deputy Director to look after women’s education. It also recommended a gradual
introduction of compulsion for the education of girls as they are future mothers of the country.”
Vithalbhai J. Patel had introduced a bill for compulsory primary education in municipal areas,
which was accepted by the Bombay Legislative Council and had become the Bombay Primary
Education (Municipalities) Act of 1918, and was popularly known as the Patel Act. Thus, for the
first time the concept of compulsory education was upheld at least under the Provincial
Governments. The concept of compulsory education was accepted in other provinces and the Patel

Act was imitated by others.

National Education:
The concept of National Education was another crucial development in the field of educati®®

Tilak had also used the concept of national education towards the end of nineteenth century ¥
cater his concept of Hindutva. He was very critical about educating women, shudras and dalits ¥
in his concept of national education, there was no scope for the education of these down q

10 in
Sharp H. (1914), Progress of Education in India (1907-12), Vol. 1, Superintendent, Government Pf "
India, Calcutta, p. 9.
" Ibid, p. 27.
12 ) N
Ghosh S. C., (2013), The History of Education in Modern India 1 757-2012,Orient Black
Hyderabad, p. 157,
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caste 87 rian. The concept of secularism was totally neglected in the concept

« pational and more secta -
Jess - education by the upper caste intelligentsia.
ofnational education was given up under the diarchy. It was advocated by Lala Lajpat

National Education should be given by the national state and not by the private
t would better to wait for freedom. His view was widely accepted and the concept of
given up by most of the private educational institutes.

of "mi
The COnCept
Rai that the

institutes: sol

nalional education Was

nder Diarchy:
t of India Act, 1919 had transferred the Department of Education to the Indian
' w constitution, known as Diarchy. There was large number of expansions
-. o the colleges and students. In the field of secondary education there was an unprecedented
3 dary education as a whole.!¥ The rural area presented a remarkable of growth
e was accepted as a medium of instruction and there
feature of the Indian Education

Education u
The Governmen
Ministers under the ne

expansion of secon
in the number of schools. The mother tongu

4 was a growth in the schools for the girls also. The most important

nder diarchy was rapid development of mass education."
There was a remarkable growth in the field of women’s education. Some steps were also taken to

abolish untouchability by Mahatma Gandhi and it resulted in the growth of education for dalits.
- who were organized under the capable leadership of Dr. Babasaheb Ambedkar, who also appealed
his followers to get educated and emphasized on the importance of education for their
emancipation. There was decrease in the number of special schools for dalits though not abolished.
Overall, the period witnessed good advance in the field of education under the Indian Ministers,
though they had faced many problems like lack of grants, lack of support from bureaucracy etc.

Education under Provincial Autonomy:

‘he system of Diarchy was replaced by the Provincia
935, which transferred the whole administration of the prov inces
At came into effect in eleven provinces of the British India, including that of Bo

| Autonomy by the Government of India Act,
to the elected Ministry. In 1937,
mbay. There was

Naik . P. Nurullah Syed, (1974), 4 Students’ History of Education In India (1800-1973), McMillan

i, Madras, p. 299.
800-1973), MecMillan

Na' .
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