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‘Dr. Babasaheb Ambedkar’s Theory and Practice of

Emancipation through Education’
Dr. Jagdish Chhaburao Sonawane,

Assoctate Professor, Department of History, Ants, Commerce and Science C allege, Song;
Tal-Newasa, Dist-Ahmednagar. 414105, Mobile No. 9423210260 / 724902725
Email: sonawanejagdish3 | @gmail com

The most remarkable and the most loved personality among the Daligs i,
Bhimrao Ramji Ambedkar® (1891-1956), known popularly among dalits as Babasahely
meaning ‘respected father”. They regard him as their messiah; in fact, he has become
Dalit’s greatest icon, symbolizing their identity and aspirations, the only and the greatest her
for them. This is so because Babasaheb, the most remarkable intellecwal, achieved so ma '
degrees from renowned western universities, led the Dalit movement and sccured o
space and several socio-economic rights for them.'> Though the Dalit movement was alread
started ‘heforc him, it was given a great intellectual impetus by him. ,\mhcdk‘ e
unguestionably the first untouchable leader of India as a whole and none

comes close 10 him in terms of prestige." They see him as one
life for their emancipation.

the
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ar was
ol his follower
who devoted every momen of

immﬂ:c b:t:n Sfdl:::ﬁtnt:- ?:ely socu}l system in lhf world, where
ety Vn:sl of the @ple with the help of
opoly of knowledge based on caste-hierarchy
cnmp_lele control over rest of the society. In Europe, :
cxm@ a control over others on the basis ‘
prnducn_ons; but here in India, Brahmins not
controlling Jands, but it became the greatest of
:‘\:ﬂ knfowledgc due 10 caste-hicrarchy. The B
or a long period
e r::l: ort;: ::t; ;:il::nsnn; years, only because of their monopoly over the
s, f;:::yﬁnl e [ndia" rmulso.nl:eyek::\;la:fe has been used as an important
i . by the Brahmins.,
e e g m":ermts.: :::Bmhmms in saying that the lower castes should

a minority caste has
caste-hierarchy; with
this minority casic exercised 1
where landlords, feudal chicfs or priests
of control over land or other means of
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rahmins exercised a complete control over the
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education among the non-Brahmin castes was deliberately created by the Brahmins to keep
caste system intact. Because it was the caste system which had conferred upon them all kinds
ot privilcgt‘*- which they wanted to preserve at any cost

Mahatma Jyotiba Phule and Dr. Babasaheb Ambedkar had rightly understood that

only lack of knowledge is responsible for the worst conditions of the shudras, dalits and
women. As Mahatma Phule stated in one of his akhandas, (prose). ‘ltakeanartha eka
avidvenekele'. i.e., lack of knowledge is responsible for all kinds of injustices So. he
cun.\-idcrcd the knowledge as the device of liberation, and according to him, knowledge
brings new outlook in the educated person, it brings confidence and self-respect in a person
He considered that the knowledge makes a person more rational. Mahatma Phule launched a
lifelong struggle against the caste system and the Brahmanical concept ol knowledge and he
wanted shudras, women and dalits to get education 1o attack these worst concepts and get nd
of the worst conditions.

Babasaheb Ambedkar's approach towards education was on the same lines of
Mahatma Jyotirao Phule. Just like Phule. he spent much of his life time for the cause of
educating shudras, women and dalits. At the time of his education his teachers met for three
days to discuss over the issue, whether to educate a daiit or not. While studymg in America.
he had to bear without food for many nights."* He had achieved so many degrees with a hard
struggle and so he had always given a prime importance to education and appealed his
followers 1o get educated first. For nir:, ‘the education was a milk of tiger, one who dnnks 1L,
could not prevent himself from roaring’, i.c.. he considered education as the most important
instrument in the struggle for emancipation of shudras, dalit and women. Gail Omvedt has
rightly analyzed his approach towards education,

“With the education in Mumbai, New York and London, he had gained the entry
the world's treasury of social and economic thinking. He had undertaken his study as a
Promethean fight to seize the gold of leaming, as a resource not simply for personal
achievement, but o use in the fight against the oppression of India’s untouchables B

It was his grand success, not for personal gain. but for the emancipation of Dalits,
who were suppressed for over thousands of years under the Brahmanical curse. Thus, with
such a harsh struggle during his study, he started his social work with his personal
experiences, which inspired him to devote his life for the cause of emancipation of the Dalits
Babasaheb with his intellect carved out the way for Dalits to come out of the oppressions ol
the caste system.

Babasaheb was well aware of the fact that both the Brahmanism as well as the British
colonial government were against the rights of shudras. women and dalits to get educauon.
S0 just like Mahatma Phule, he decided to fight for night 1o education for these suppressed
people and to establish the educational institutes for them and he done it simultancously
throughout his lifetime.

HChavan Dilip, (2003), Dr. Ambedkar Ani Bhatrtiva Shikshamanl Junsavgharsh Dr Ambediar wul Caste Sinsggle i Indian Edication)
a Nana Paiil Academy. Dhule. p. 40

vedt Gail. (2004), Ambedkar Towards an Enlighiened [ndia T

Boxks, Gorgson, repnint 2008, p. |
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Babasaheh made th
age-old suppressed people :
something unachievable, but 1U’s
University Act Amendment Bill in
“ the backward classes have come lo realize that
benefit for which they can fight. We may forgo material benefits, we may forgo maery
benefits of civilization, but we cannol forgo our right and opportunity 1o reap the benefir
the highest education (o the fullest extent That is the importance of this question from b,
ackward classes who have just realized that without education thej,

as a struggle for material liberation h
C

from the
2 material strength. While discussing on the Bombyg,

the Bombay Legislature, Babasaheb said,
after all education is the greatest materyy|

point of view of the b

. . wlt
existence is not safe.

Babasaheb regarded cducation as the medium of social progress and muatery)
wansformation and has given a meaningful message to his followers to *Educate. Organiz,
and Agitate’. He considered the issue of ban on education to women, shudras and dalits |,
respect of the Brahmanical religion and criticized it thoroughly.

Babasaheb in his book. ‘Philosophy of Hinduism’, states that in the matter of
spreading knowledge, two conditions are prerequisites- formal education and literacy
Without formal education it is not possible to transmit all the resources achievements of l"lc
socicty. Without formal educauon the youngster will not get new perception and he wij|
remain a slave only. He asks the question that how an illiterate person can achicve the
knowledge and argues that formal education and literacy should go hand in hand for spread
of knowledge. He then shows that formal education in Hinduism is limited only to the study
of the Vedas, as it believed that there was no knowledge outside the Vedas. He shows h;
citing Manusmruti that only Brahmin, Kshatriya and Vaishya has right 1o study the Vc(ld\(,
Shudras are not to study and even not allowed to listen the Vedas. He further blamicd the
Brahmanism in such a way that.

“Neve i ibitin i
s r;e:\:: :o:lcly .ba:n guilty of prohibiting the mass of its people from acquinng
g v a. sociely made any atiempt to declare that any attempt made by the

: 1 man o o knowledge shall be punishable as crime. Manu is the only divine lav
giver who has denied the common man the right 1o knowledge. ™"’

Babasaheb com| i e
- Pm: Cd ‘the ban imposed by Brahmanism with other reli glons and shows

W it was so cruel. He criticized the Bruhmanism and i 1
e \ 15 law giver Manu for not given equil
£his to its people and especially in the field of education. Bei i
i g . Being educated in famous wesicm

ities, Babasaheb had consciously articulated his vi

for the suppressed people and so he insisti e
Was insisting on education throughout his life. He was

strong believer of
) er of democracy and for that he expressed the importance of education. by

taty i
stating that without education how one can enjoy democratic life. He once said

“Ambedkar B. R. in Narske Hari
e (ed. ), (2005), Dr. Bahasaheh
9;':“‘: ;K;;'E:“’m::.i(d ;n(‘.;;l b P«ﬂ. § 4 W"’Il;.‘s i s‘* eches, Vol 2, Second Edition, Educauon
i e “‘mﬁﬁu.um)'umm Ambediar Writing s and Speeches, Vol 3, Second Edition. Ed
. . - . . Education
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bl ‘v”,".th cn‘\l.n(\ the working class, a class which is devoid of education,
which devoid means ol life, which is devoid of any power of organization, which is devoid of
intelligence is no democracy but a mockery of dcmucruc_y,""‘

Thus, he was very keen on imparting education to the masses to enable them enjoy a
democratic life neatly. His concept of knowledge was based on the Buddhist philosophy.
where Gautam Buddha had rejected the concept of Vedas being the creature of God, Buddha
by rejected this Apourusheyatvaol the Vedas."” Thus he had projected the freedom of
thinking independently. Buddha had launched a struggle against the caste system and
declared that everything is open for discussion, rethinking and created a struggle against the
Brahmanical ban on cducation to the masses. Buddha has given more importance to character
than that of knowledge. His concept of knowledge is based on liberation of the masses from
the slavery imposed upon them.

Babasaheb on the lines of the Buddha has given importance to willingness to change
socicly. SO according 1o him, knowledge must be utilized for liberation of the masses from the
atrocities imposed by the caste system. Babasaheb looked at Educanon as the basis of socio-
economic and political struggle. To him educauon was the way of liberation of Dalits and
women from tie injustices. In his letter to his father's friend from America, Babasaheb told
that ‘Education is the only way (o get rid of all kinds of worst conditions for dalits and
women.

In a conversation with Mulk Raj Anand, Dr. Babasaheb Ambedkar reveals the
potential of education when he said, “Education should encourage the new young (o ask the
teacher, one new question a day.. S

The renaissance movement had changed the concept of education in England
Education had come out of impact of the churc hes and became more and more secular. The
study n sciences and social scicnces were given equal importance On the basis of
development in sciences and the surplus amount gathered due 10 imperialism of the England,
the Industrial Revolution took place in England. The British brought same developed
educational system in India, both in sciences and the social sciences. The new system of
English Education was mainly based upon rationalism and enquiry was introduced to Indians.
The British intelligentsia was also interested in studying history ol India though for their

administrative or other purposes.

Babasaheb was very conscious aboul imparing education to Dalits and women as a
path to their emancipation. Once he told his Dalit followers that you must destroy your
slavery at your own. It is heinous to live without self-respect or dignity as it was an essential

part of one’s own life. A person becomes none without the dignity or self-respect. He also

'*P. lugadeeshan, (2006), Social Justice and Challense in Comtemnporary India, Indran Council of Historical Rescarch, New Delhi, Lecture
Senes Publication-14.p 6
Yambedkar B. R . (1957), Bhagwun Buddha Ani Ty
Falyankar B. H.. (1993), Dr. Ambediurancha Shoikshmik
Granth, Maharashira Rajya Sahitya Ans Sanskrut Mandal Mumbai scpe
Ambedkar B. R. in Narake Hari and et al. (ed ). (2009) Dr Babas
Ambedkar and his Egalitanun Revolution), Dr. Babasbeh Ambedkar, Sor
Mambai, p. 378

skahan, Mumbai, Teath Edwron, 1993, p. 75

wcha Dhamana, Sdharth Pr
Keshav et al, Dr. Babasahel Amibedbar Comruy

Drushuikon, ip Meshram
int, 1999, p. 421
b Ambedkar Writings andSpeeches, Vol 17 Part IiDr. B R

Aatenal Publication Commitice, Govemment of Maharsshira

R R RT3
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1old them that they (Dal

Jooked at educatron as an important i ks of § it | hag
i | kinds of mequahues prevatling | A y
portance 0 eradicate all ki q P ng in the SOcieyy

given an immense 1) fed. Bur
e . ive just to feed, but live as a I .
So he once appealed his followers not (O ‘h\.c just as a human being fq,

culwral development. He wanted education to bnng morality in onc's life Which
considered crucial prerequisite for 8 civilized society, Education was regarded by gy a 3
1ol for social revolution education is ‘Samyak Parivarten” overall social revolution He
wanted the education which liberates dalits, women and shudras from slavery and creqye new
sacicty based on human values such as knowledge, equality. justice, liberty. He wanled 4
complete social justice and his concentration was on ‘Libenty. Equality and Fraternity

Babasaheb was a social revolutionary and so he was very active in both the .w:m. by
launching on intellectual struggle and at the same time he established insliluli(lr—]\ for
achieving its goals.

Dr. Babasaheb Ambedkar had also enticized the educational policy of (he British
Government and advocated many changes in the interests of downtrodden people. Buy g the
same time, he was the product of same English Education and he had achieved the know led .t.
fmm‘uhc progressive western universitics. So he praised the English Education and s =
English educated Indian youth was able to understand the rights of king and subjects, able
understand lh: concepts of Iiberty, to understand the personal liberty and dutics I.hc \-||(0
respect. dewire to progress etc. all because of liberal mature of the English Educnum.. i
o, m::, @ucauonal policy of the British government was designed in such

§ Interests were cared at most of all. So though the British Gove
made education open to all in India, it did not want fo educate all Indi
need of colonialism or as it was just wasting I
extend and making the British power |lon,
educational policy in such a way (o bene
Indian society,

device to establish social democracy, 1o which he

ad that

a way that
ronment formally
ans as it was not lh;
money for the colonial government. In order (o
2 lasting, the British Governmen: developed its
fit more and more to the elite upper castes of the

Babasaheb was active soci ;

views, but worked hard 1o :c::::':e! :mm“: s 50 B0t confined only to express his
P 1N 15 goals. 7

towards initiating the mass : £ On 9% March, 1924, he 100k his first step

cllvc.s.. 3 “Bahishkrurl{ikaring Sabha',bl?;l':;‘::\:::?:;!nzzz::yo;i?;i:: I[i:: g
includes a) opening hostels f: uﬁmlt aims and objectives of the
pe—i .ni"i“ﬂ- intellectual forums 1o Sil!l“ﬂl:)llffl e open libraries, ceniers for
open industnal and agriculural schools f cultwral aspects of desired socicty, ¢) fo
backwardness. In 1925, (he ‘BahishkrutHi, Wll?nms © bring them out of economical

Hitkarini Sabha® starteq a hostel for high school

ssed
m 1o gel access 1o
institution, which

ey D N, (1993}, Dy
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or.B
qudents of the Dalits to provide them E’_lnlh\. meals. notebooks, books ete. The Solapur
II\UI\ICiP““‘)’ gr.mlcd Rs. 40 to that hostel.”

Babasaheb had strongly criticized this unity of the colonial government and the ¢lite
upper caste against the educational _uucrcm of the shudras, dalits and women. He presented a
Sratement 0 the Statutory Commisston on behalf of ‘BahishkrutHitkarini Sabha™, on 29"
May. 1928 in Mumbai. In this statement he cntcized educational policy of the British
Government with his great intellectual. He told the commission that tough the Dalits had
hclpcd British o conquer the country and tough the new government was based on
democratic principles; it articulated the educational policy in such a way to benefit elite upper
castes and neglecting the depressed classes. In his words,

“The Depressed classes who were labouring under such disabilines naturally breathed
a sigh of relief at the downfall of this hated theocracy. Great hopes were raised among the
depressed classes by the advent of the British Rule- Firstly because it was a democracy which
they thought believed in the principle of one man one value, be that man high or Jow. If it
remained true 1o its tenets, such a democracy was a complete contrast to the theocracy of the
Peshwa. Secondly the Depressed classes had helped the British to conquer the country and
naturally believed that the British would in their tum help them, 1f not a special degree. at
Jeast equally with the rest.... But what a disappointment to the depressed classes there was
when systematic efforts to place the education of natives upon a firm and organized footing
came to be made! For the British Government deliberately ruled that education was to be a
preserve for the higher cla sses.™ "

Babasaheb further states that the amount of Rupees one lakh, which was to be spent
on education of the natives by the Charter Act of 1813, was not spent at all till 1823. He then
gave the evidences from the Report of the Board of Education of the Bombay Presidency for
the year 1850-51 for showing how the British Government had adopted a policy in favor of
the higher classes. He cited how the Madras High Court dirccted the Madras Government to
spend the limited amount upon the education of higher classes and it was not possible
spend on the education of the common people. In his words,

“The Hon. Court write to Madras in 1830 as follows: ‘The improvemenls in
education, however, which most effectively contribute to elevate the moral and ntellectual
condition of a people, are those which concern the education of higher classes- of the person
possessing leisure and natural influence over the minds of their countrymen oD

Babasaheb further quotes Elphinstone over the issue of educating Jower castes and
dalits in paragraph 23" of his presentation as follows:

“It is observed that the missionaries find the lowest castes the best pupils; but we must
be careful how we offer any special encouragement to men of that description; they are not
only the most despised but among the least numerous of the great divisions of society and it

SSadunshirv D, N... (1993), Dr. Ambedkarancha Shaiksinik Drushuikon, in Meshram Kesbav et al, D Rubasabeb Ambedbar Gouray
gmm. Maharashtra Rajya Sahitya Ani Sanskmu Mandal Mumbaireprint, |99, p. 412

Ambedkar B. R. in Narake Mari (ed. ). (2005), Dr. Bubasahed Ambediar Writngs wul Speeches, Val 1, Secvond Edion, Educatuon
, Government of Maharashine. Mumbai, p 409

"ibid, p. 410,
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things would bhe desirable, if we are contented 1o rest our power on our e of

army or on
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Babasaheh thus shows the approach of the highest official of the British Gover.
in Bombay Presidency and also showed how the government was deliberately Kept vl“nmcm
dalies from geming educanonal facility. He further says, g b

Al h“‘l'fi'

ona Moye

“IU iy, therefore, abvious that if no school were opened for depressed ¢
I‘SS* in the Bombay Presidency it was because the deliberaie policy of the py;
Government was (o resinet the benelits of education 1o the poor higher castes, chief ilish
Brahmins. Whether this policy was right or wrong is anothe; -

: : T matter. The fact, how
that during (s penod the Depressed classes were not allowed by Government o shy
blessings of education ™ g

lasces before

ever, i
Cin the

» Further Dr. Babasaheb Ambedkar presented the Report of Court of Dire.
which was neglected by the government. as it clearly states that the Govern;
accept the responsibility 1o spread education among the masses,
their own. He further asked the government that why
depressed classes entered imto the high school 1
Government for deliberaiely denying the education 1
the upper caste Brahmins would get disappained.
disapporarment of the Brahmins on educan

letter of Lord Ellenborough, President of
daved 28™ April, 1858,

Babasabieh has thus ‘pmmcd oul that how the British Government deliberately

dn:;ulnp::cy u:z :;:.tmr Upper caste Brahmins and at the same time how ;l

e s I s?tf)w: that the Brahmanism was ruling the
‘ that the British Government during the colonial period.

pointed out the picture about

Clors, 1854,
nent shoylq
which could not 2eL it o
there was not a single student from, the
Il the year 1881-82. He blames the
o the depressed classes in the fear thy
He pointed out that such kind of fexr of
ng the depressed classes was eviden from the

the Board of Control 10 the Court of Directors.

the education of the
Director of Public Instruction,
how the disparity in the level of
education of the backward classes was

b : ngle or nearly one if at all
Dr. Babassheb Ambedkar N e. Education per 1000 population of them

funther crticized ﬂw qcmmmt policy for deliberately

state of education of the Backward E"d" m"‘“‘m on the above report, “That the

S 10 this Presidency is deplorable. In the matter of
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Jation, they occupy place as high as second But in the m . )

- atter of education, they occupy
a place. which is not only last but which also is the least.”

av he w critic .
In thas way he was klllltlll»ﬂ»ﬂ the Bniush Government. by using s tremendous
efforts, on its educational policy. which Purposely neglected the education of the

he was not caning for only Dalits, he insisted upon th

msib&lily of the Government (0 educate all (he pe

every Person 1o gelaccess to education
Babasaheb favored the Act of making the

Dalits. But
¢ Briush Government that it was the

rsons and 1t was the nght of each and

education compulsory for them who were
not willing to getit. He considered the issue of Primary Education as national issue and states

that the responsibility and control of the education should not be rested upon the
municipalities and the local boards: it should be taken by the provincial government. In his
speech at Mahabaleshwar i a conference on 31" May 1929, he said that ‘the issue of
spreading primary education was the issue of national importance: in the new world the
countnes having their Bahujan Samaj (masses) illiterate could not have the future. Spread of
the primary education is the basis of nation’s overall progress, the developed countries having
the high literacy ratios as they had eradicated illiteracy by enacting a special law."
Babasaheb was a4 man of action and not only expressed his Views on vanous issues
like educauon, but actively established many institutions for educating the Dalus and others
In 1928, he established another institute, ‘Depressed Classes Education Society’. for those
who were unable 10 bear expenditure on education of the high scheols. It was meant to
provide educational facilities including financial. He appealed the Bombay Government to
contnibute some funds to it for the sake of the education of the Dalit students. It had a
goveming body of nineteen members including Babasaheb, Shankar Sayenna Parsha, Dr
Purushottam Solanki, Shivarkar etc. The Government of Bombay had sanctioned sum of Rs,
9000/- annually to the Depressed Classes Education Society for runming five new Hostels.
But that fund was not enough to bear the expenditure and so Babasaheb had personally
appeal for aid to the public. At that time high caste Hindus were not willing to donate 10 an
institute made for educational purposes of the Dalits. Even after the clear directions of
Government many High schools rejected the admissions of the DJli{\ludt‘nl\. n such cases
Babasaheb had 1o intervene and struggle for the educational equality.
lh'.hbnheb Ambedkar and Educational Institutes:

i Babasaheb also established the ‘People’s Educanon Society” for mﬂklkl“lg provisions of
the higher education of the Dalits, shudras and women in 1945 m Mumbai. l{e o.:;\tuhlhhcd
Siddharth College at Mumbai in 1946 and Milind College at Aurangabad in 1950, _ Both the
colleges became the centres for the Dalit Movement and many dalits get educated from there
-jl achieved different posts in the administration of both the central and state govemments.

‘ i 4 ) Rafnzated
) sk Pralad, (201 1), Amaas Peitawha Samuyid Vosddi: Dabiscmssmsh [r
'u-"-“ ). Dr ,\mt‘::l.p (:hwi Drashaitom, in Mcshran Keshav o L, Dr. Bshessied Ambedllur Gossas
“&:ms&np Ani Sanskruti Mandal Momba repriat. 199, p ““"’;‘ﬂ -
Ingole U, P_ (2000), Phule. Sha, Amibesfisar Shuskshinik Krasos, Ashsh Prahashan, Yavatmalp. 3
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At the time of opemng of the Milind College. Babasaheb also declared that the COllege ~
established for all stidents imespective of caste, croed, gender ete. 1t later pry,
important souree for many dalit students from Marathwada and Vidarbh T, Siday b
College in Mumbai also provided educational facilines to the dalits from Konkgy ..
Western Maharashira. 3
Babasaheb had a love for knowledge of Law and so established Sigg), anth |
College in Mumbai through the People’s Education Society, which also establisheg g,
Babasaheh Ambedkar College in Mabad in Rawnagin Disuict, Commerce Coljey c_[}'
Bubasahet Ambedkar Law College, and College for B. P Ed. and M. P 1y g |
Engincenng Callege at Aurangabad ** 3
Babasaheb even told 10 a press reporter on 3" May. 1950, that he wa Planning
establish a College at Ahmednagar on the lines of Siddhartha College. The Collcge "
would pive instructions in both Arts and Science subject would be started before J\;l\ m:,‘
But unfmun;ldy. duc 1o his complexity of work, the college was not np,;nm.
Ahmednagar. -

Babasaheb had used every opportunity to demand equal rights for the Daligs
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the Brntsh Gowem with presenting his intellectually prepared docurments. The firg m‘:
he presented his views and that was the Southborough Committee in 1919, where n

pfeveqlfd lhe real conditions of the untouchables (Dalits) and how they we
dispanties in many fields including education On that occasion. he de
education should not n:mafn the monopoly of amy single caste but it
among the whole society without any discrimnation. In his written state
growth of education. if it is confined to one class,
may e Justi | i
: b:':‘: :; :: ;::n:mnd conversion of class interests; and instead of creating the
Imy create champions of the past and the s

Status quo and isn’L this the effect of education so far™"
Babusaheh was deeply ‘

re treated wy
manded thar g
should be Imparte

, ment, he wrote, “The
will not neeessarily lead 1o liberalism,

upporters of ghe

_ concemed with the education
0 A Ol bt o v o onr‘ :c down-trodden people g

education. His objection was on the vali
; valid ground that the Brah
;d::::l:ul::hckwmdM'mdﬂmimpmﬂmmm
3 ; \wcm deliberately wrinen 1o exercise a fyl]
m?v. He nghtly pointed ony towards the
10 their controversia) educational
thoughts one has 1o understand

ntain its monopoly over e
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writlen very voraciously on vaned topics, but always m the interest of the nation. He was a
pm’lillc writer. Perhaps no other mass leader m India has produced anywhere even close 10
(he voluminous writings that Dr. Babasaheb Ambedkar did. ™
Dr. Babasaheb Ambedkar had criticized the Bnush Government's policy of
appeasement of the Brahmins in respect of the expenditre on education. Belore the World
war 11, the Bntish Government 1n England was spending Rs. 3320 per head on educaton,
while in India this was only Rs. 0.89 per head ™ The special tax has levied here m India for
the purpose of education on the whole people of India, but the government was favoring the
cducation of the upper castes, this was the policy of appeasement adopted by the government
in India. While discussing on the Grants for Educanon Bill in the Bombay Legislature, Dr
Babasaheb Ambedkar had rightly pointed out that the amount of money recovered {rom the
excise revenue was Rs. 2.17 and the expenditure on education was only 14 annas (87.5 paisa)
per head only. And he demanded the Government to spend on education of the people as
much as collected from them through excise revenue “ He also enticized the government on
favoring education to the Brahmins wath the help of the figures available gs per census of
India. He pomted out that how the upper castes were having less percentage n population and
the highest percentage in the educational development, while the non-Brahmins and the
Dalits compnsed of maximum share in the population and depoved of the educational
tacilines.
The British Government wzr well known of the fact that the education of shudras,
Dalits and women would have been resulted i the rebel ngainst the upper casie Brahmins
and it would have been finally resulted in losing support of these upper castes and Feudul
chiefs. which were the backbone of the Bntish power and sdmimistration in India. The British
Government did not want to destroy the caste based feudal structure in India as the upper chite
castes and the feudal chiefs were playing the vital role in a crucial role in the working of the
Bntish colonial Government. Therefore, though the right o educanon to the Dalits was
formally granted by the Government, Mahajan, the editor of the penodical “Prabhakar’, was
severely criticizing the educational attempts of the non-Brahmins and the British Government
could not punished him *

It was expected that the administrative and politcal decisions should be guided by the
secular law under the British Government. But the reality was that o India, the socio-politncal
life of the Indian people was guided and run by the age-old, the Brahmin dominated rules of
Manusnirusi. The Britsh had already adopted the policy of appeasement of the Brahmins, and
0 decided not to interfere in the religious matters of the natives, this was a shrewd move of
the British not to disappoint the Brahmins.

*)adhas Narendrs, (201 4). Ambesilur Awakenmg baic ) Sexusd Consson e, Kenark Pablsbers. Nea D, p 6

#Chavan Dilip. (2003). Dr. Amibethar Ans Biairtiva Shibviusanl Jutssamgharsi 01 Avbediisr umd Casie Stragule i frsiran Edcation
Kaanpsinha Nana Panl Academy, Dhale, p 48

SaAmbedkar B. R. in Narske Mari (0d. L (0008, O Bubwmheb Ambvaliar Wro
Depastinent. Government of Maharashira, Muslbal p 40
“Chasan Dillp, (2000), D Amsbediur Ani Bhamti 3h
Krannisioha Nana Paul Academy. Dbule p. 49
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Dr. Babasoheb Ambedkar's Role
dominance of the Church and its priests dugig,

heir homeland; but the British capitalists and
1 domination, did not even touched 1,

The British people had overthrown the

{he renaissance and reformism movements 1n \
did not want 1o disturb the Brahmanica .
ppeasement of the Brahmins was deliberaj,

| interests. In the process of exploiting Ingj,

admipistraton ; "
disgusting law of Mearmesmriutt. This policy ol a

developed by the British © further their colonial

under colonial rule. the Brahmin and other up:
wpporters of the British rule by acting as medlators between the ruled and the rulers. Thy,

due 1o the union of the indigenous Brahmanism and the British colonal Government, (he
educational development of the Bahujan. non-Brahmins, women and dalits was restricted

Dr. Babasaheb Ambedkar had always criticized the Indian Nationnl Congress [o,
safeguarding the interests of the higher classes only. He had showed that it was only for
showing the inclusiveness, that Congress party has only touched the various questions, but in
reality, Congress was dominated by higher class leaders, which were never wanted to educate
rest of the society in order to exercise all kinds of privileges conferred upon them by the caste
system. Congress leader Tilak wanted (o establish the golden days for the Brahmins as were
during the Rule of the Peshwas ' He even refused to sign a resolution of eradicauny
untouchability in 1917 in Muinbai.”*

Dr. Babasaheb Ambedkar strongly criticized the nature of the Examinations
conducted in the Bombay University, while debating on the Bombay University Aa
(Amendmen(). He pointed out: “One of the greatest defects from which this (Bombay)
University has suffered ever since it was established was that it was primanly constituted as
an examining body.”™ He had shown that how the examination system was utilized (0 keep
the Dalit students away from the education. He then also condemined the anti-Dalit behavior
of the Indian wntelligentsia. In his words,

“But there is not the shightest doubt about the fact that the opposition benches which
looked upon Govermnment as their enemy, sided with it now with the sole object of defeatine
us on @is vital question. There is no other excuse for their conduct except that they wanted x:u
c:::?‘xlmn:‘n:urt:m !:lnckward commqnides for representation through nomination. It is
e m " ::\.::: Jm“c‘l‘ the (’iovcmmenf whom they opposed in season and ou
by A " Mi::il: an intelligentsia 30 narrow, 5o ifliberal in it views "
ook 8 GO Thg mwﬁ:ﬁ““; Upper Cl’Slﬂ elite Indian intelligentsia was always
el o lht_ Dalits, women and the shudras. The Indian

SR tted with the colonial British Government and thus both of them were
causing hindrances to the educational progress of the backward classes, § ey

the elite apper: ki IndEae b - ; - 0, he criticized both
S : s and the Brtish Government for deliberately developing an

onal policy against the interests of (he backward communiti i

cs.

per caste clites and feudal chiels were (fy,
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Dr. Babasaheb AmbedKkar was a revolutionary social reformer and not mere cared for

the fate of the Dalits, but his approach was very humanist, the aim of his life was to create a

just qociety based on “Liberty, Equality and fraternity’; which he had ¢xpressed many limes
and devoted his hfe for the cause restlessly. He was the greatest critique of all kinds of

injustices: naturally he had raised the question of Indian women and worked hard for the

emancipat
deeply S0

inted out that the reason behind all such kinds of atrocities was the nature of Brahmanical

;on of them along with other oppressed people. He studied the history of India very
as to understand the real cause of oppressions of the Dalits and women. He had

religion; which was based on caste-hierarchy and patriarchy. He showed that the Hindu
women I
was an answer to the question of women and was nothing but to educate them. He advocated

the education for the emancipation of both the women and dalits oply because it is the

iad suffered both from caste system as well as from patriarchal society. Again, there

education that has the potentiil to make the person rational, just, and it can create the feeling
of sclf-respect among the person, which is very essential for generating the feeling of rebel in
the minds of the downtrodden.

Babasaheb blamed Manu for damaging the image of women as characterless, disloyal.
cruel, and also for making her dependent on her male counterparts throughout the life
dme.'"lnslcud of looking at the issue of women like the Brahmin intelligentsia, he looked at
the issue of women rationally and believed in their potential to create a just sociely.
Ambedkar produced an idea of the modem, combining the new western ideas and
emancipatory materialist traditions like Buddhism from Indian history. At the sume ume, he
focused the historical character of caste-based explonation, rejected the Varna system and
advocated the annihilation of the caste system as the only path (o egalitarian society. In
seeking a rational re-examination of the core values of the Hindu metaphysics, he herulded an
Indian Enlighlcumcnl.m He was looking to bring the emancipation of Hindu women by
pointing out the fact that they were equally treated in Buddhism. He insisted on the Buddhist
thoughts and declared that he had borrowed the notion of “Liberty, Equality and Fraternity”’
from Siddharth Gautam Buddha and not from modern French Revolution

Babasaheb advocated the co-education of men with women as it would lead to create
a moral society and men and women would reahze the co-existence for the better society. He
thus laid importance on the gender equality and liberty to women by advocating co-education
of the boys and girls.” He struggled for the equal rights of women and for bringing a feeling
of self-respect among them. He had a greal respect for women and it is secen from the evident
when at the time of his last speech in the Constituent Assembly, he quoted to Daniel
0'Connell, a famous Irish nationalist, as follows:

Dr fabasahed Ambedkar Writiags sod Speeches
29.30

SAmbedkar B R.. The Womeu wid the Counter Revolunon, n Naraks Han (&) (2008).
Vol. 3. Second Edition, Education Department, Govermimemt of Maharashira Mumbat, p. 4

Cury Gupal, Dalits in Pursult of Mederuty, in Thapas Romile, (Gd), (2000 madia AnctherMillemium, Penguin Books, New Delhd, p
1357 1%
Y lekar Prathacl, (2011, Anant Pailimciut Sawajik Yoddba: Dalliesrunsan Dr. Babawheb Ambe dkar. Scion Publication, Punc, reprint,
2015.p. 2
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“No man can be grateful at the cost of his honour. No Woman can be er [
cost of her chasuty and no nation can be grateful at the cost of its liberty. ™

He always advised women to get educated and at the time of

speech he appealed dalit women to go to school, because the education and knowledge
not meant for only men, women had the equal right to get educated. He then also told ghgy
their forefathers those were in military services, used to educate their daughters ™ .

At the All India Depressed Classes Women's Conference
1942, with other resolution, Babasaheb also stressed on the educ
resolution requested to all the provincial governments in India to op
@irls at their capital cities, This shows
women along with that of men.*

Dr. Babasaheb Ambedkar was a real humanist and was the true h
Mahatma Jyotirao Phule. Both of them were the emancipators of the down
dalit, women and the shudras. In fact Babasaheb had great due respect at Mahatma Jyotiba
Phule, whom he regarded as his third Guru, a teacher or Master, after Siddharth Goutam
Buddha and Saint Kabeer, a medieval radical and rational preacher of the Bhakti movement |

Just like Mahatma Phule, Babasaheb Ambedkar had devoted for the entire socil
revolution and education was its main path and device 1o achieve it. So, he also worked hard
for the education of the women and then the liberation, through many ways. One of them

mncludes his famous Hindu Code Bill, a viil for total liberation of Hindu women and which

was not passed in the Assembly and so Babasaheb Ambedk
Unfortunaely,

Mahad Satyagraha, i, b |

'
: : \
at Nagpur on 20" July, |

¢ |
en and run a hostel for 5 |
that he was equally keen on the education of (e

ation of women and th

air of legacy of
trodden like (he

ar resigned from the Cabinet.
even women had the great impact of the casie biase

s and under this impact do
not tespect bim as their emancipator even today.
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